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Abstract: 

The purpose of this paper is to investigate the problems of EFL students with 

respect to the use of bound morphemes. To do this, students’ expository essays were 

analyzed, particularly for problems in using the derivational and inflectional 

morphemes. As morphological errors affect sentence formation and overall 

paragraph quality, 46 essays written by male/female MA students at the Department 

of Foreign Languages, Faculty of Arts and Humanities, Al-Baha University-KSA 

were qualitatively analyzed to look for evidence. The qualitative descriptive study 

found out that the salient errors of the postgraduate students in using the derivational 

morphemes were their inability to derive words of a different grammatical category, 

such as nouns, adjectives, and verbs, while errors regarding the use of the 

inflectional morphemes were ascribed to the students’ inability to mark the third 

person singular, indicate the present participles as well as the past participle forms, 

and to assign the possessive case affiliating to the concerned words. These errors 

occurred as a result of inaccurate utilization of the bound morphemes. 

Keywords: derivational morphemes; inflectional morphemes; bound morphemes; 

student errors; expository essays. 
 

التي كتبها طلاب الدراسات العليا في اللغة  الايضاحية صرفي للمقالات ال تحليل ال
 الإنجليزية كلغة أجنبية

 :الملخص
ُ   ةالطلابُالذينُيدرساااااااو ُال  ةُُُمنُمشااااااا   ُ ُُهذهُالورقةُإلىُالتحققُ ُتهدفُ  صااااااا فيةُُالُالوحداتباسااااااات دا ُُُُيختصُ أجنبية،ُفيم ُُُالإنج يزية

نظ اًُلأ ُالأخط ءُالص فيةُتؤث ُُُُ.تمُتح ي ُمق لاتُالطلابُلمع فةُمش   ُاست دا ُالوحداتُالص فيةُالاشتق قيةُوالإع ابيةُولتطبيقُذلكُُ؛المتص ة
 تبه ُطلابُوط لب تُالم جسااااااااااتلُاُقساااااااااا ُال   تُُُُ(ُمق لة46ساااااااااا)ُوأربعو ُ تمُتح ي ُُ،ُُالفق ةُبشااااااااااك ُع   ت بةُُع ىُتكوينُالجم ةُوجودةُُ

تولا )ُُُُ.ا سات د ا ُالمنه ُالولافاُالنوعاُُالأجنبيةُبك يةُالآدابُوالع و ُالإنسا نيةُج معةُالب حةُبالمم كةُالع بيةُالساعودية،ُول ولاولىُإلىُالنت   
تنتماُُالدراساةُإلىُأ  ُأب  ُأخط ءُطلابُالدراسا تُالع ي ُاُاسات دا ُالوحداتُالصا فيةُالاشاتق قيةُهاُعد ُقدرته ُع ىُاشاتق مُالك م تُال ُ

إلىُُُت عزىالإع ابيةُُمعظ ُالأخط ءُالمتع قةُباسااااات دا ُالوحداتُالصااااا فيةُُبالإضااااا فةُإلىُأ ُُُُوالصاااااف تُوالأفع لىُُ  لأسم ءُُواحد،نحويُُاليُلااااان ُُ
.ُُاُتعيينُح لةُالم كيةُالت بعةُل ك م تُالمعنيةُُوعد ُقدرتهُ ُعد ُقدرةُالطلابُع ىُتحديدُلااااااااااااي ةُال   اُوبي  ُاساااااااااااا ُالف ع ُواساااااااااااا ُالمفعولى

 .المتص ةُبالك م تُُحدث)ُهذهُالأخط ءُنتيجةُللاست دا ُغلُالدقيقُل وحداتُالص فية
أخط ءُالطلاب،ُالمق لاتُُُُالمتصاااااااا ة،وحداتُالصاااااااا فيةُالاشااااااااتق قية،ُالوحداتُالصاااااااا فيةُالإع ابية،ُالوحداتُالصاااااااا فيةُُلالكلمات المفتاحية:  

 .الايض حية

 هيثم عثمان حسن عبدالل  د. 
 الأجنبيةاللغات قسم مساعد، أستاذ 

 ، جامعة الباحةالآداب والعلوم الإنسانيةكلية 
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Introduction: 

The focus of learning is on both the receptive (listening and reading) and productive skills (speaking 

and writing). Of these, the productive skills play a vital role in the EFL classroom. These receive much 

attention in the ESL/EFL academic arena. This is because speaking the target language takes the lead, 

whereas writing as a skill represents the tool via which written assignments get evaluated. Poor written 

performance indicates poor knowledge of grammar and mechanics of writing (Abdalla, 2023). Therefore, 

the mastery of both grammar and writing techniques is considered a good indicator of student academic 

success and the overall level of English proficiency. Gayo and Widodo (2018) claim that mastering of 

English grammar is a prerequisite for good writing. Otherwise, poor academic grades will be obtained by 

the end of the day.  

The written academic discourse of EFL students is perplexing and problematic. Mammeri (2015) 

noted that the process of learning a second or foreign language is always subject to inaccurate outputs and 

structures. This indicates the difficulty and complexity of the written academic discourse in the EFL 

context (Haris & Sulhan, 2022). The complexity of writing skills makes it difficult to master as it brings 

about many different kinds of mistakes that can be observed (Gayo & Widodo, 2018).  

It is observed that, in the context of EFL, students find it difficult to supply the linguistic items in 

their correct positions. This is because the system of human communication necessitates knowledge of a 

structure and arrangement from morpheme to discourse (Richards & Schmidt, 2010). As forming correct 

sentences is important in writing good paragraphs, the current study investigates the EFL problems of 

postgraduate students in using the derivational and inflectional morphemes.  

Literature Review: 

a. Grammar and Morphology 

Awareness of grammar and morphology is needed whenever an utterance is produced. These are 

unconsciously acquired for all L1s speakers, but in the context of second and foreign language learning, 

perfecting rules of these requires a great deal of time and effort. As relative variations concerning the rules 

of both L1 and L2 can be seen, the formation of sentences and words leads to different errors depending 

on the context of language learning and the amount of instruction a student receives. 

To begin with, according to Radford (2009), grammar is concerned with the two separate but 

connected fields of study of syntax and morphology. The first looks at how words are formed from smaller 

units called morphemes, and the second looks at how words are combined to produce sentences and 

phrases (p. 1).This states that a word is an essential linguistic element in the formation of sentences. In 

another way, sentences are made of words. Therefore, for those who study English as a foreign language, 

understanding the nature of words and their internal structure should be given much care. 

Language comprehension is also claimed to begin with grammar (see Sari et al., 2019). In addition to 

other structural elements, knowledge of grammar includes the usage of tenses, word order, modals, 

sentence types, and clauses. Accordingly, the creation of an appropriate written product depends on the 

standards and guidelines that specify what needs to be written. To substantiate this, Silfia and Riany (2021) 

pointed out that in the production of a paragraph or a text, the sentence is considered the focal point.  

With reference to morphology, knowledge of morphemes is basic in structuring various words. Yule 

(2010) defined a morpheme as "a minimal unit of meaning or grammatical function" (p. 67).  

      Stageberg and Goodman (1965, p. 83) explained the three criteria that a morpheme has to satisfy:  

1.   It is a meaningful word or part of a meaningful word. 

2.   It cannot be broken down into more manageable components without losing its meaning or leaving 

behind meaningless pieces. 

3.    It reappears with a relatively consistent meaning in various verbal contexts. 

Based on the kinds and combinations of morphemes they contain, Stageberg and Goodman (1965) 

added that words in the English language can be divided into three categories: simple words with only one 

free morpheme, like long and flea, complex words with two bound forms or a bound and a free form as 

immediate constituents, like exclude and telephone, and compound words with two or more free forms as 

immediate constituents, like greenhouse and happy-go-lucky (p. 116).  

Similarly, Yule (2010) provided two broad classifications on morphemes. The first category of these 

is called free morphemes, such as open and tour, which are forms that are able to stand alone as single 
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words (p. 68). For Yule, the free morphemes are further categorized into lexical morphemes and functional 

morphemes. Lexical morphemes are those that carry the content of the message being conveyed, such as 

nouns, verbs, and adjectives. These are named open classes, as new lexical morphemes can be added to 

the language. The functional morphemes, on the other hand, represent the functional words of language. 

Examples for such categories encompass conjunctions, prepositions, articles, and pronouns. These are 

described as closed classes of words because new functional morphemes cannot be added to the language. 

Yule’s second category is bound morphemes. These include prefixes and suffixes that are frequently 

attached to another form and cannot normally be standalone. Examples of these forms are re-,-ist, -ed, and 

-s. Bound morphemes are also divided into derivational morphemes and inflectional morphemes. The 

derivational morphemes are used to make new words or to make words of a different grammatical category 

from the stem. To exemplify, the derivational morpheme -ness is added to the adjective good to form the 

noun goodness. Inflectional morphemes, on the other hand, are used to specify aspects of a word's 

grammatical function, such as whether a word is plural or singular, in the past tense or not, or whether it 

is a comparative or possessive form. As a result, they are not used to form new words or change the part 

of speech of the word. Eight inflectional morphemes are present. The possessive case (-’s), plural form (-

s), third person singular (-s), present participle form (-ing), past tense (-ed), past participle (-en), 

comparative form (-er), and superlative form (-est) are all indicated by these morphemes. It should be 

noted that all inflectional morphemes in English are suffixes (Yule, 2010, p. 69).  

a. Intralingual vs. interlingual errors: 

An error, according to Richards and Schmidt (2010), is when a second or foreign language learner 

uses a linguistic item (a word, grammatical construction, speech act, etc.) in speech or writing in a way 

that a fluent or native speaker of the language would consider to be flawed or incomplete learning (p. 201). 

Furthermore, Corder (1975) claimed that when learning a second language, students frequently make 

utterances in writing and speech that are deemed incorrect or poorly constructed according to the rules of 

the target language. This explains that making errors is a natural phenomenon in the context where 

language is taught or learned. Hence, second/foreign language errors are classified differently. 

According to Richards and Schmidt (2010), errors are of two types, intralingual and interlingual. 

Intraligual errors include overgeneralizations, which result from applying target language rules to 

inappropriate contexts; simplifications, which come from learners producing simpler linguistic rules than 

those found in the target language; developmental errors, which represent natural stages of development; 

communication-based errors, which result from communication strategies; induced errors, which result 

from training transfer; errors of avoidance, which result from failing to use specific target language 

structures because they are deemed too difficult; and errors of overproduction, which result from using 

structures too frequently. An intralingual error arises from incorrect or incomplete acquisition of the target 

language (p. 201). Interlingual errors, in contrast, are brought on by the learner's mother tongue, or ones 

that arise via language transfer (Richards & Schmidt, 2010, p. 294). 

To correct or reduce errors, Corder (1975) suggested that second language learners’ errors should be 

addressed by more thorough practicing of the language’s sound patterns and sentence structure rather than 

by an additional explanation of the rules of the target language. Therefore, students are in need of more 

exercises and opportunities to practice learning the new taught language elements. 

b. EFL students’ errors: 

The various problems of the EFL students seem to be in choosing the correct morpheme. Since a 

change in a word category causes a problem in understating the meaning of a single sentence, Mammeri’s 

(2015) research concluded that word forms such as nouns, adjectives, and adverbs cause a problem for 

EFL students. He, in addition, stated that EFL students’ academic writing reveals eight morphosyntactic 

errors. Students’ errors include word order, subject-verb agreement, verb structure, noun/adjective/adverb 

structure, word/morpheme addition, word/morpheme omission, short forms/abbreviations, and informal 

conversational words. This explains that absence or poorly formed words lead to sentence construction 

problems, which result in problems in grasping the meaning of a sentence. 

Likewise, research found EFL/ESL students commit morphological and syntactic errors. Their 

qualitative descriptive study came out with types of morphological and syntactic errors. Students’ 

morphological errors include omission, addition, and distortion of prepositions, articles, copula, 

determiners, auxiliary words, and personal pronouns. Students’ syntactical errors include the omission, 
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addition, misformation, and disorder with respect to the use of passive voice, tense, noun phrase, auxiliary, 

subject-verb agreement, and determiner, the morphological errors due to overgeneralization, which is said 

to be the biggest source of errors followed by strategies in second language learning and finally language 

transfer (Gayo & Widodo, 2018; Rachmat Faisyal et al., 2015). 

Similarly, the descriptive procedure, which is used by Haris and Sulhan (2022), to investigate the 

descriptive writing of EFL Indonesian students showed types of morphological and syntactical errors. The 

morphological errors include the use of inflection, derivation, noun, adjective, verb, adverb, preposition, 

article, copula (be), auxiliary, conjunction, and pronouns, whereas the most syntactic ones include the use 

of passive voice, tense, noun phrase, prepositional phrase, subject/predicate, subject-verb agreement, 

demonstrative determiner, and paired adjective. Errors in both categories are generally attributed to 

omission, addition, misformation, and misordering of the linguistic features. 

So far, previous studies have focused, mainly, on analysing the morphsyntactic errors of 

undergraduate students who are still under second/foreign language instruction (Mammeri, 2015; Gayo & 

Widodo, 2018; Haris & Sulhan, 2022), just to mention a few. As there is a need for further investigation 

regarding errors in morphology and syntax (as suggested by Mammeri, 2015) as well as understanding the 

nature of vocabulary errors (Richards & Schmidt, 2010), the years spent teaching many undergraduate 

students pinpoint areas of linguistic weaknesses (see Puspita, 2019). However, the current study 

exclusively deals with the problems of MA students in using bound morphemes. Since the research deals 

with EFL students who have spent several years learning and receiving instruction in both linguistics and 

literature, the research primarily aims to find out: 

1. The errors committed by the MA students in using the derivational morphemes 

2. The errors committed by the MA students in using the inflectional morphemes 

Methodology of the Study: 

Some selected students' written sentences that contain incorrect forms were analyzed using a 

qualitative descriptive approach as the main tool following a procedure used by Mammeri (2015). The 

procedure is to classify the error, identify the error, and then to correct the error. This has made it easier 

to explain in detail the errors that occurred as a result of incorrect application of the bound morphemes. 

To arrive at the results of the research, the procedure given below was followed.   

Participants of the Study:  

46 male and female Saudi students, enrolled full-time in the MA program, Department of Foreign 

Languages, Faculty of Arts and Humanities, Al-Baha University, KSA, were the subjects of the study. 

The registered students held BA degrees from different universities and will aspire to become MA holders.   

Source of data: 

Written essays were collected from students between 2021 and 2022. Each student had to write two 

essays as part of the exam sections. A total of 46 expository essays were thoroughly examined to provide 

a deeper understanding of the subject under discussion. Considering that a period of two hours was given 

as time to complete the exam. 

Procedures of data analysis: 

The use of derivational and inflectional morphemes was identified and described by a qualitative 

analysis of the students' written essays (see Alzamil, 2020; Abdalla, 2023). To illustrate how these 

morphemes are used, some chosen words within single sentences were selected as examples. The tables 

were then used to show the use of wrong forms (given in italics) and the correct forms (given in bold) 

following Mammeri’s procedure to describe students’ errors. To be more specific, the researcher explained 

only the challenges that the research subjects usually face in using the derivational and inflectional 

suffixes, particularly errors in the use of the bound suffixes pertaining to the given word, which were 

corrected. Therefore, the other grammatical and writing challenges within these sentences were excluded. 

Analysis and discussion of data: 

To reiterate, the focus of the paper is on analyzing the students’ essays to identify errors in the use of 

bound suffixes. As these affect the inner structure of a sentence, repetition of such errors throughout their 

sentences generally reduces the quality of writing. One aim of this paper is to examine the derivational 

errors in the sentences composed by the students. Therefore, in the section below errors in the use of 

derivational morphemes will be discussed. 
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a. Some derivational errors: 

To be more descriptive, this section is devoted to errors that occur in formation of a different word 

category. Accordingly, problems of forming nouns, adjectives, and verbs are discussed. To explain these, 

the following table explains errors of the students in forming nouns:   

Table (1): Sample of students’ problems in forming nouns 

Error Classification Error identification Error correction 

 

 

 

 

 

 

 

Forming of nouns 

1-They took their inspirational 

from the France Revolution in 

1987… 

1-They took their inspiration from 

the France Revolution in 1987… St.1 

2-… one of this reason to get 

thier religious free... 

2-… one of this reason to get thier 

religious freedom...St.12  

3-Yeats was highly defend 

about his cantry against the 

British govern. 

3-Yeats was highly defend about his 

cantry against the British 

government. St. 33 

4-Americans did not had 

represented in Britan barlmint. 

4-Americans did not had 

representation in Britan barlmint. 

St.5 

5-…he recruited people from 

different religious in 1681. 

5-…he recruited people from 

different religions in 1681.St.5 

6-…in 1683 the first Germany 

community established. 

6-…in 1683 the first German 

community established. St.5 

7-The early settlements faced 

some difficulties… 

7-The early settlers faced some 

difficulties…St.6 

An important issue in the formation of sentences has to do with the use of nouns. Table 1 above 

explains the learners’ problems in forming and using suffixes. Although there are different suffixes that 

can be used to derive nouns, many students had trouble selecting the suitable morpheme to do so. To 

exemplify, the morphemes –al, -ed, -y, and -ous, in the words inspirational, represented, religious, and 

Germany, are used to form adjectives and not nouns as stated in the table. The sentences given above 

explain that some students did not understand the function of each morpheme. This finding aligns with 

Mammeri’s (2015) study, who claimed that his Algerian EFL students confuse between nouns, adjectives, 

and adverbs. 

The examples of the students also showed that a noun is necessary in this particular context, but 

unfortunately they chose a false one. This is evident in their erroneous selection of the words free and 

govern, as these show omission of the required morphemes. The cases in which noun-forming morphemes 

are not added were many. In this regard, Gayo and Widodo (2018) contended that EFL errors occur as a 

result of omitting English language elements from a sentence.   

Like the same, the morphemic errors encompass the formation of adjectives. Table 2 below explains 

the students’ problems in distinguishing between a noun and an adjective. Students’ examples contain 

many instances of these: 

Table (2): Sample of students’ problems in forming adjectives 

Error Classification Error identification Error correction 

 

 

 

 

 

 

 

 

Forming of adjectives 

1. …they decided to tax the 

America… 

1-…they decided to tax the 

Americans…St.2 

2. The revolution war was end 

in 1781… 

2-The revolutionary war was end in 

1781… St.1 

3-Finally in 1776 American 

became independence and 

free… 

3-Finally in 1776 American became 

independent and free…St.1 

 

4-Americans did not had 

represented in Britan barlmint. 

4-Americans did not had represented 

in British barlmint. St.5 
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5-The early colonies had 

people from England, France, 

German, dutch not just from 

Britain. 

5-The early colonies had people from 

England, France, Germany, dutch not 

just from Britain. St.5 

6-The first colony established 

was Virgirna Colony… 

6-The first established colony was 

Virgirna Colony… St.6 

The errors in forming adjectives are serious, as shown in Table 2. The inability to differentiate 

between America as a name of a country and American as a nationality of a person appears to be an initial 

obstacle for many students. The same can be seen in the words Britain and British, German and Germany. 

Not only this but also the organization of a noun and an adjective, as in colony established given in the 

last example, is what some students suffer from (see Gayo & Widodo, 2018). The usual norm is that an 

attributive adjective comes before a noun it modifies. This example explained that not only the formation 

of adjectives but also the use of adjectives is problematic for many students. So, awareness of what 

morpheme to choose is urgently required in the context of the study. For the adjectives that end in the -ed 

morpheme, the ability to distinguish between an adjective and a regular past form is problematic. Such 

errors are attributed to overgeneralization errors (Richards & Schmidt, 2010), which can be rectified by 

giving more intensified exercises (Corder, 1975). 

Verb formation is another problem that many students face. It has been noted that some students were 

unable to derive verbs, as observed in their failure to use the bound morphemes to assign the intended 

tense. Table 3 below gives some explanation of the errors committed by MA students. 

Table (3): Sample of students’ problems in forming verbs 

Error Classification Error identification Error correction 

 

 

 

 

 

 

 

Forming of verbs 

1-Americans did not had 

represented in Britan barlmint.  

1-Americans did not have 

represented in britan barlmint. St.5 

2-…he make all the 

decisions…while the mother 

caring for children… 

2-…he make(s) all the 

decisions…while the mother cares 

for children… St.6 

3-…the war continue and 

America success every war it 

was into it… 

3-…the war continued and 

America succeeded every war it 

was into it… St.9 

4-…the boys imitate their 

fathers and the girls doing what 

their mothers doing… 

4-…the boys imitate their fathers 

and the girls do what their mothers 

do… St.9 

5-They wanted to established 

new republic which they can live 

without Britian.  

5-They wanted to establish new 

republic which they can live 

without Britian. St.16 

6-France and Roman republic 

were inspire the Americans to 

revolt against Britian.  

6-France and Roman republic 

inspired the Americans to revolt 

against Britian. St.16 

Many students had problems in the formation of verbs. The ability to use suitable derivational 

morphemes appears to be cumbersome. The examples in Table (3) above show that some students had 

problems in forming irregular verbs; for example, the negation of the past simple form requires the use of 

the auxiliary did + (have) the infinitive form of the verb, but the incorrect form, had, was used instead. 

Other students’ problems included the addition of unnecessary morphemes, for example, -ing and -ed in 

the words caring, doing, and established, respectively. The last observation regarding the students’ 

examples was the omission of some required morphemes, such as the -ed form in the word inspire in the 

last example. Consequently, misuse of derivational morphemes to form different verbs detracts from the 

weight of the sentences. 

To recap, problems of using the derivational morphemes are reflected in sentence formation. As 

sentences depend on a set of words in which they are composed, if a single word is wrongly formed or 

chosen due to misformation, sentential problems can be anticipated. Therefore, sentence formation 
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problems have been attributed to the improper usage of acceptable language components (Gayo & 

Widodo, 2018). Instances of the same can also be seen in the use of inflectional morphemes. 

b. Some Inflectional errors: 

The in-depth analysis of the essays has also revealed problems in using inflectional morphemes. 

According to Gayo & Widodo (2018), problems of such category include omitting, adding, and 

misforming an inflectional morpheme (also see Haris & Sulhan, 2022). Such problems will be explained 

in the following tables. To begin with, Table 4 below illustrates errors in forming plural nouns. 

Table (4): Sample of students’ problems of forming plural nouns 

Error Classification Error identification Error correction 

 

 

 

 

 

 

Forming of plurals 

1-…they faced a lot of hardship 

as pilgrims… 

1-…they faced a lot of hardships as 

pilgrims …St.1 

2-The early settler did not now 

how to live in wilderness… 

2-The early settlers did not now 

how to live in wilderness… St.3 

3-Many of American believed 

that king George III failed to do 

so… 

3-Many of Americans believed that 

king George III failed to do so… 

St.5 

4-But the Americans colonists 

believed the king of Great 

Britain…had failed to do so… 

4-But the American colonists 

believed the king of Great 

Britain…had failed to do so… St.6 

5-…Girls expected to be a wife 

when they reach the age of 16…  

5-…Girls expected to be wives 

when they reach the age of 16… 

St.11 

Since the ability to form regular plurals is not a big deal for many advanced students, in the current 

analysis, many errors of utilizing the plural morpheme were identified (see Table (4)). Two issues were 

observed, missing the use of the -s plural morpheme as well as the incorrect use of an irregular noun (see 

Gayo & Widodo, 2018; Mammeri, 2015; Al-Badawi, 2012; Haris & Sulhan, 2022). The first issue was 

identified in the first sentence; for instance, a lot of as a quantifier is followed by an accountable word 

hardship that requires the addition of plural morpheme -s. The omission of the same morpheme can also 

be seen in the words settler, American, and country. The second issue was the incorrect use of an irregular 

plural. For instance, in the last example, the word wife was used as a singular noun, although the given 

context requires the use of a plural noun, for example, wives.  

The issue of forming regular plurals necessitates understanding of the adjacent specifiers and 

quantifiers, as well as understanding the various divisions of nouns. Although the words given as examples 

were regular nouns, knowledge of using the inflectional morphemes remains a linguistic issue that needs 

much attention in the EFL context. 

Under problems of inflectional morphemes, assigning possessive cases is an issue to be discussed. 

The formation of possessives can be done by the use of possessive pronouns such as his, hers, theirs, etc. 

or employing an inflectional morpheme such as -‘s or -s’. Table 5 below presents some examples of these: 

Table (5): Sample of students’ problems in forming possessive cases 

Error Classification Error identification Error correction 

 

 

 

 

Forming of possessives 

1-…they expected to hold 

their fathers trade… 

1-…they expected to hold their 

fathers’ trade…St. 10 

2-…they were phases…that 

touched the reader hearts. 

2-…they were phases…that touched 

the readers’ hearts.St.34 

3-The way Yeats treatment 

tense subject matter… 

3- The way Yeats’ treatment tense 

subject matter…St.34 

4-…during the first years of 

Yeat’s life… 

4-…during the first years of Yeats’s 

life… St.35 

5-…Yeats love and passion 

toward his country is clear. 

5-…Yeats’s love and passion toward 

his country is clear…St.36 

The examples given above deal exclusively with the use of the possessive morpheme. Table (5) shows 

cases of wrong use of the possessive case. To exemplify, first, the wrong use of the possessive morpheme 



Dr. Haytham Othman Hassan Abdalla: A morphological analysis of the expository essays written by postgraduate EFL students 

- 370 - 
 

with regular plural nouns ending in the -s morpheme was observed, as in fathers trade, rather than the 

correct possessive form as in fathers’ trade. Second, in such analysis, errors also occur when the students 

did not assign the possessive case due to inadequate knowledge in using the apostrophe (’) with proper 

nouns that originally end in an (s). This was typically witnessed in Yeats treatment, Yeat’s life, and Yeats 

love. While in the noun phrase, the reader hearts, the required possessive morpheme was not added.  

Misuse and omission of the possessive morpheme have dire effect on the treatment of nouns. The 

errors show students’ low level of English proficiency because the use of nouns requires awareness of 

when and where to mark possessive cases. Therefore, rules of applying and marking possessive markers 

should be learned in accordance with various examples (see Corder, 1975) so as to distinguish between 

the possessive morpheme and the plural one.  

Based on the above discussion, the -s morpheme has become a problem for most students. There is a 

different case dealing with missing to add the third person singular -s morpheme. The following table 

views the errors in using such a morpheme. 

Table (6): Sample of students’ problems in forming the 3rd person singular 

Error Classification Error identification Error correction 

 

 

 

 

Forming of 3rd person singular 

1-The architecture of building 

reflect their knowledge.  

1-The architecture of building 

reflects their knowledge. St. 12 

2-The dead man in This Poem 

talk about the horror of The war. 

2-The dead man in This Poem 

talks about the horror of The 

war. St.28 

3-…He consider himself as an 

Irish man… 

3-…He considers himself as an 

Irish man…St.34 

4-…it consist of four stanzas. 4-…it consists of four stanzas. 

St.31 

5-…when he describe the 

solider… 

5-…when he describes the 

solider…St. 32 

The cases of not being able to use the -s morpheme are many. This comes as a result of students’ low 

knowledge of basic grammar, particularly the use of the simple present tense. The examples given in Table 

(6) above reveal only one issue which is missing to use the 3rd person singular. In this study, the EFL 

learners did not add the -s morpheme to the singular verbs. Accordingly, as shown in the table above, the 

italicized words, e.g., reflect, talk, consider, consist, and describe, were used in their infinitive forms. With 

this in mind, Mammeri (2015), in his research, mentioned that EFL learners had problems structuring 

verbs.  

Consequently, it is observed that the most prevalent element that appears in the students' written 

sentences was missing to use the third-person morpheme. Many students continue to create sentences with 

verbs in which the third person singular morpheme is missing even after mastering grammar rules. These 

occurred as a result of incomplete application of the rules (Mammeri, 2015; Haris & Sulhan, 2022).  

The formation of the past simple tense also added to the problems that many EFL students suffer 

from. Although it is not a big issue to narrate or describe past events, the analysis enumerated some cases 

where the students faced some challenges in adding the required morpheme. Table 7 below portrays such 

cases: 

Table (7): Sample of students’ problems in forming the past tense 

Error Classification Error identification Error correction 

 

 

 

 

Forming of past simple tense 

1-…by the age of 14 the kids 

consider adult… 

1-…by the age of 14 the kids 

considered adult…St.19. 

2-The girl will get marry befor 

she 20… 

2-The girl will get married befor she 

20… St.20 

3-The revolution war was end 

in 1781… 

3-The revolution war was ended in 

1781…St.1 

4-…they never went to school 

instead they learn about the 

adult life… 

4-…they never went to school 

instead they learned about the adult 

life…St.3 
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5-…he was born in dublin, 

ireland and grow in a middle 

lower class family…  

5-… he was born in dublin, ireland 

and grew in a middle lower class 

family… St.45 

The examples shown in Table (7) provide sentences that narrate past events. The usual procedure in 

describing past events is by using the -ed morpheme or other morphological ways to mark the past forms. 

Based on what is seen, no one succeeded in forming the verbs correctly (see Al-Badawi, 2012). The regular 

and irregular verbs were used in their infinitive forms, taking into account that the given sentences describe 

events that happened in the past. Students’ errors in this respect are serious because the MA students have 

learned when to use the past forms, and some of them may be teachers. So, repetition of these errors 

throughout their sentences affects not only individual sentences but also the overall quality of their written 

paragraphs. 

In addition to the above, errors in the use of inflectional morphemes encompass the -ing morpheme. 

Such a problem is expected in the EFL context because the -ing morpheme is used to form the present and 

past participle as well as the gerundive forms.  To clarify, some examples are given in Table 8 below: 

Table (8): Sample of students’ problems in forming the present participle 

Error Classification Error identification Error correction 

 

 

 

 

 

Forming of present 

participle 

1-…most of them were work, 

worship, learn at home… 

1-…most of them were working, 

worshiping, learning at home… St.19 

2-…when they first arrived they 

were not have anything… 

2-…when they first arrived they were 

not having anything…St.23 

3-…the colonies of New 

England were faced 

difficulties… 

3-…the colonies of New England were 

facing difficulties…St.6 

4-…they were sought of 

opportunity and better life. 

4-…they were seeking of opportunity 

and better life.St.12 

5-…France and Roman republic 

were inspire the Americans… 

5-…France and Roman republic were 

inspiring the Americans…St.16 

Based on Table (8) above, the use of the -ing morpheme seems to be difficult for some EFL students 

(see Al-Badawi, 2012). As has been noted previously, the -ing morpheme is used to show that actions are 

in progress. Therefore, using the progressive tense is mandatory. The analysis portrayed cases in which 

some students neglected to use the -ing form. Also, it is a grammatical mistake to use basic verbs such as 

were and work together in a single sentence. To rectify such errors, the use of the auxiliaries be and have 

with lexical verbs such as work, learn, etc. in a single sentence requires either the addition of the -ing 

morpheme or the omission of the auxiliary verb. These errors can be ascribed to the students’ moderate 

proficiency level in the basic grammar. 

Likewise, forming of the past-participle form is another problem that comes under the use of 

inflectional morphemes. Samples of these problems are given in Table 9: 

Table (9): Sample of students’ problems in forming the past participle 

Error Classification Error identification Error correction 

 

 

 

 

Forming of past participle 

1-…as they were not seeing in 

the school… 

1-…as they were not seen in the 

school…st.15 

2-… George III had not do so. 2-… George III had not done so. 

St.17 

3..he started the stanzas 

with…a Rhetorical Question 

that accepted to be answer in 

negative way  

3..he started the stanzas with…a 

Rhetorical Question that accepted to 

be answered in negative way St.42 

4-First colloies hat so much 

difficulties… 

4-First colloies had seen much 

difficulties…St.23 

5-…so they learned how to use 

the powe of water… 

5-…so they had learned how to use 

the powe of water…St.10 
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Marking of past participle forms, as indicated in Table (9), is an important issue in the context of 

grammar. Some EFL students had problems with the use of past and participle forms due to errors in 

utilizing the inflectional morphemes. Such errors explain the inadequate grasp of learning the bound 

morphemes that are used for this purpose. Since the past participle morpheme is needed in stating the past 

perfect tense and passive sentences, many students failed to do so. Compare the italicized words were 

seeing, hat(d) do, etc. with those given in bold were seen and had done, etc. so as to note some students’ 

confusion in forming the past participle of many words. These errors usually occur in the EFL context 

because of ignorance of strengthening what has been learned previously.  

Conclusion of the study:   

The analysis of postgraduate students’ papers revealed morphological errors at both the derivational 

morpheme level and the inflectional morpheme level. On the first level, most of the errors of the EFL 

students occurred as a result of their inability to derive the required word categories, such as nouns, 

adjectives, and verbs, because they confused between the derivational morphemes that form these. On the 

second level, the MA students were unable to apply the correct inflectional morphemes to mark the 3rd 

person singular, indicate the present participle and past participle forms, and to assign the possessive case 

affiliating to the concerned words. Such problems arise as a result of inaccurate utilization of the bound 

morphemes due to the omission as well as the addition of a required morpheme.  

Generally speaking, the students did not understand the function and usage of the various bound 

morphemes, and if they did, an incorrect bound form would be chosen. As these represent the most 

prevalent errors in the student’s written essays (also see Varnosfadrani & Ansari, 2011), previous research 

has ensured that EFL/ESL students’ problems in using morphemes are mostly attributed to errors of 

overgeneralization and incomplete application of the rules (Mammeri, 2015; Gayo & Widodo, 2018).  In 

this study, students’ errors were described as intralingual (Richards & Schmidt, 2010). Due to lack of 

knowledge, many students did not succeed in using the morphological forms correctly, which in turn 

affects the way sentences are formed.  

Pedagogical implication:   

The study's findings indicate a lack of awareness or insufficient understanding of this specific 

language feature. Therefore, the findings will help educators, applied linguists, and EFL teachers think 

about the challenges of word formation. In order to identify other language elements that could be 

troublesome for many EFL students, applied linguists should first reexamine the undergraduate 

curriculum. This occurs because language teachers use rubrics to assess students' written essays and fail 

to consider the little linguistic details that influence the readability and comprehensibility of sentences.  

In addition to that, educators and language instructors should concentrate on providing sufficient 

instruction, supported by lots of classroom practice, to teach the bound morphemes and their function 

within the sentence, primarily at the undergraduate level. To ensure that the newly taught item is ingrained, 

word formation rules should be widely exercised. This is so because the foundation of sentence structure 

is the proper placement of words to convey meaning. In order to increase the quality of paragraphs and at 

least decrease morphemic errors at the sentence level, it is generally accepted that instruction in the 

confusing morphological features is beneficial. 

 Limitations 

This paper was done in the Kingdom of Saudi Arabia and tackled only the derivational and inflectional 

morphemes used by the postgraduate EFL students. For the results to be more generalizable, it would be 

fruitful to collect essays across different universities where English is taught as a foreign language. By so 

doing, an in-depth understanding of the way morphemes are used by EFL students to form words and the 

areas of difficulty can be arrived at. Therefore, further research is required to amalgamate a wider sample 

from different EFL settings so as to have a comprehensive understanding on the use of morphemes in 

forming sentences.  
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 المملكة العربية السعودية

 وزارة التعليم

 جامعة الباحة

 وكالة الجامعة للدراسات العليا والبحث العلمي

 مجلة جامعة الباحة للعلوم الإنسانية

 تصدر عن جامعة الباحة

ــــ علمية مجلة  ــــ محكمةدورية ـ  ـ

 

أن تكون مجلة علمية تتميز بنشر البحوث العلمية التي  ة:ــــالرؤي

تخدم أهداف التنمية الشاملة بالمملكة العربية السعودية وتسهم في 

تنمية القدرات البحثية لأعضاء هيئة التدريس ومن في حكمهم 

  داخل الجامعة وخارجها.

الارتقاء بمستوى الأداء البحثي تفعيل دور الجامعة في  لرسالة:ا

لمنسوبيها بما يخدم أهداف الجامعة ويحقق أهداف التنمية 

المرجوة ويزيد من التفاعل البناء مع مؤسسات المجتمع المحلي 

 والإقليمي والعالمي.

 

 :رئيس هيئة التحرير

 أ.د. محمد بن حسن الشهري

 الآداب والعلوم الإنسانية بجامعة الباحة كليةب أستاذ 

 

 نائب رئيس هيئة التحرير

 د. أحمد بن محمد الفقيه الزهراني

 كلية الآداب والعلوم الإنسانية بجامعة الباحة.ب أستاذ مشارك 

 

 :هيئة التحرير 

 عبدالله بن زاهر الثقفيد. 

 جامعة الباحة والعلوم الإنسانية الآداب كلية  -أستاذ مشارك 

 محمد بن عبيدالله الثبيتيد.  

 جامعة الباحة والعلوم الإنسانية كلية الآداب  -أستاذ مشارك 

 سعيد بن محمد جمعان الهديةد.  

 جامعة الباحة والعلوم الإنسانية كلية الآداب  -أستاذ مشارك 

 سعيد بن صالح المنتشريد. 

 التربية بجامعة الباحة كليةب أستاذ مشارك  

 محمد بن عبد الكريم علي عطيةد.  

 كلية التربية جامعة الباحةب  أستاذ مشارك
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 المحتويات
  )متوفر بصفحة المجلة بموقع الجامعة(. .. ........ .. . ................................................. التعريف بالمجلة   

  )متوفر بصفحة المجلة بموقع الجامعة( ........ ... . الهيئة الاستشارية لمجلة جامعة الباحة للعلوم الإنسانية .................
 .)متوفر بصفحة المجلة بموقع الجامعة(.. ..... . ......المحتويات.......................................................

 
 
 

 

 

 .................... .................   موضوعية  وصفيَّة  راسةعن أوصاف وجوه المؤمنين يوم القيامة د  القرآن الكري حديث  
 الغامديرياض بن محمد  د.  

1 
 

 ....... ............................................................ ...............شتراك والتشريك في الأضحيةفقه الا
  21 محمد بن حسن عتيق المحلبدي د.  

 ........ دراسة وتحقيقًاهـ(  1٠٦٩رسالة في بيان المصدر والحاصل بالمصدر لأحمد بن محمد بن عمر شهاب الدين الخفاجي )ت 
  53 أحمد بن محمد بن يحيى الفقيه الزهران د.  

 . .......................دراسة نظرية تطبيقية"،  الجرح والتعديل"رعة الرازي في كتاب  عند الإمام أبي ز    "منكَر الحديث"مدلول  
  75 البلوي   حمادنوال    د.

نظرية الذكاء الناجح في تنمية مهارات التفكير المركب لدى طالبات الدراسات الاسلامية فاعلية استراتيجية مقترحة قائمة على  
 بجامعة الباحة 

 هدية صالح الثقفي مد.  
1٠4  

 .............. .............................................تصور مقترح لتوظيف إنترنت الأشياء في المؤسسات التعليمية 
  144 صباح عيد رجاء الصبحيد.  

 ............................... .......البنية العاملية لمقياس التجول العقلي للتلاميذ ذوي صعوبات التعلم بالمرحلة الابتدائية
  171 بن مناحي هديب القحطان  عبداللهد.  

 ......... فاعلية برنامج تدريبي لتنمية مهارات الأمن والسلامة للطلاب ذوي الإعاقة الفكرية بالمرحلة الابتدائية بمنطقة الباحة
 ناصر بن عطية عطوان الزهراند.  

21٩  

 ........................................ ......... توظيف القصص التفاعلية في تنمية الإدراك البصري لدى أطفال الروضة
     عزه عبدالمنعم رضوان.  د

271  

 ...................... أثر استخدام مواقف اللعب على تحسين مستوى الأداء المهاري في تنس الطاولة لطالبات جامعة الباحة
 بوسي أحمد محمد جوده حسنين  د.  

31٦  

 ........ على أنشطة التسجيل الصوتي والمرئي في خفض الصمت الاختياري لدى تلاميذ المرحلة الابتدائيةفاعلية برنامج قائم  
 إبراهيم عبدالله الزهران د.  

342  

 ...................... التحليل الصرفي للمقالات الايضاحية التي كتبها طلاب الدراسات العليا في اللغة الإنجليزية كلغة أجنبية
 هيثم عثمان حسن عبدالله د.  

3٦3  
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